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selves, when they have but one pupil at a time with them,
cannot feel the same energy and spirit in addressing him
as when they are excited by a large number of hearers.
There would be no eloquence in the world if we were to
speak only with one person at a time.
The first duty of a teacher is to ascertain the disposi-
tion and ability of his pupil, and the chief signs of this
ability are found to consist in memory and in imitation.
In this we must be on our guard against trmt ready and
superficial quickness which is often mistaken for power.
Each pupil requires that special kind of stimulus which
is best suited to his disposition. Work should alternate
with play. Corporal punishment should in no case be al-
lowed, and this for three reasons, i. It is servile and de-
grading in its nature. 2. After a time even this loses its
effect. 3. If the master does his duty in exacting steady
work, there will be no occasion for it It is, indeed, the
weapon of bad teachers, and no man should be allowed
too much authority over an age so weak, and so unable
to resist ill-treatment. Next comes the special dut/of the
grammaticus. This will be mainly to tea<*fe~*he. art of
speaking correctly, and the illustration of*the poets. It
will include the art of writing- and the practice of the
critical judgment. He should also teach music as far as
it is concerned with metre and rhythm, astronomy to un-
derstand the allusions of the poets, and philosophy for the
same reason. Although the schoolmaster is necessarily
concerned with the foundations, unless these are well and
securely laid, the edifice built upon them will be tottering
and unsafe. We need not be afraid of employing the
minds of children on too many topics—diversity of em-
ployment is in itself a relaxation, and no age is so
well able as this to stand the strain of complexity of
studies.

